General background information on the PICTURE proj ect!

Introduction

PICTURE, a Socrategroject, makesuse of the communicationpossibilitiesof two groupsof peopleb

native and non-nativespeaker®f a Europeananguagebin its languageteachingmoduleon intercultural

communicationThis moduleshouldbe usable,albeitin different versions,in any type of foreign/second
languagecoursein the EU, at anylevel, from 16+ educationto vocationaltraining, to university. The core

item is a seriesof personalinterviews, centeredon intercultural aspectswith speakersof the target
language which meansthat studentsdoing the interviewshaveto put into practicethe languagethey are

studying.Hencethe projecttitle, an acronymof OPortfolidntercultural Communication:TowardsUsing

Real ExperiencesO <http://www.worldenough.net/picture/>.

Theintentionis not to conveyinformationon @ealiaOsuchastransportsystemgfrom rickshawsto red
double-deckebuses) Christmagraditions(suchashow andwhengifts aregiven), or food preferencedn a
specificcountry.Nor is PICTURE aboutgreatmenandwomen,massmediaor the major cities associated
with one or more particular cultures Rather,the emphasisis on two aspects:(1) the socio-cultural
knowledgespeakersare presumedo have,and(2) fundamentabifferencesbetweencultures,describedn
termsthat, unlike most stereotypesdo not imply an evaluation,i.e. dimensionssuchas power distance,
individualism versuscollectivism, uncertaintyavoidance or the way the environmentis experienced.
However,the possiblerisk which hasbeenforeseenin this approach,s that, insteadof making young
peoplemoretoleranttowardspeoplefrom othercultural backgroundsit might strengtherthe formation of
stereotypes, thus defeating the purpose of the project.

Realia

The use of realiais commonin the foreign languageclassroom,especiallyamongthe proponentsof

CommunicativeLanguageTeaching,who put emphasison Oauthentioéy Ofrom-life@naterials(Richards
andRogers2002:170).Realia,asauthenticobjectsfrom the targetculture,areintendedto provide students
with Oadoseof realityO(Lund 1992), and in this way increasethe comprehensibilityof linguistic and
cultural input. They help studentsrelate classroomteachingto the real world through facilitating Othe
simulationof experiencen the targetcultureQBerwald 1987).To relate,for example a lessonon banking
vocabularyto real-world foreign banks,languageteacheramay bring into the classroomauthenticbhank
statementsdifferent typesof forms, chequebooks,foreign coins and bank notes,or articlespublishedin

the Financial Times. Similarly, a lessonon food can be enrichedwith food commercials,recipes,
magazineavhich containpicturesof food, articleson healthydiets, menusor restauranbills. If properly
incorporatedsuchitemsmay indeedbe helpful in bringing the learnergo relatethe foreignlanguageto the

foreign culture. However, this is still a far cry from becoming Ointerculturally compeBgnad (1997).

Savoirs

Developing intercultural communicative competence requires moving beyond the simulation of experience
OTowards Using Real ExperiencesO (from the name of the PICTURE project). In ByramOs (1997) terms, it
involves developingavoirs i.e. the attitudes, knowledge and skills connected with intercultural
communicationSavoir strerefers to curiosity, openness and readiness to discover different perspectives on
familiar and unfamiliar phenomen&avoir comprendrstands for the ability to interpret phenomena from
another culture and relate them to oneOs own cuaveir apprendrelescribes the ability to acquire
knowledge of a culture and use it in real-life interact®avoirsOengagewhich will be the main focus

point of the project, refers to Oan ability to evaluate criticallyoarttie basis of explicit criteria

perspectives, practices and products in oneOs own and other cultures and countriesO (Byram 1997:53;
emphasis ours). Hence, the focus will be on those aspects that may function as criteria for making critical
evaluations of real experiences concerning oneOs own and other cultures, such as the socio-cultural
knowledge that speakers are supposed to have, and cultural differences described in terms of dimensions.

! Slightly abbreviated version of: Cor Koster, Irina Golubeva, Ewa Maciejewska (2005), Painting a PICTURE: towards a language
teaching module on intercultural communication. In: Alzbeta Moravcikova, Carol Taylor Torsello and Thomad/Wivgesity
Language Centres: Broadening Horizons, Expanding Netw@tiedislava, Cercles, 209-219.
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Socio-cultural knowledge
The awarenessf differencesbetweenculturesin the way they perceivetime and space anddifferencesin
non-verbalcommunicationb eye contact, gesturestouching, emotionality (showing, or not showing
emotionsin public), and even body ornamentation(piercing, make-up)or hair growth B is no doubt
important.But Ounderstandingii@sedifferences;n the senseof beingawarethat thereare differencesin
whatis considereddnormali@ variouscultures,is only the first steptowardstoleranceandthe acceptance
of diversity. And eventhis stepis quite difficult. It is not so difficult to Ounderstandéat somepeople,in
somecultures,find touchingconversatiorpartnersmore normalthan other peoplein othercultures,but if
one happengo belongto a culturewheretouchingis consideredverly familiar, it is quite difficult not to
mind if one is touched constantly by the person one talks to, even if one knows about the difference.
In orderto be successfuintercultural communicatorsFL learnerswill haveto developthe ability to
adjusttheir own behaviourto matchtheir conversatiorpartnerOso-calledOcomforzoneGnd adapttheir
own comfort zoneas well. They needto be taughtstrategiesof interculturalcommunication Although
dealingonly with the cognitive aspectof interculturalcompetencés not enough knowledgeof at least
someof the aspectghat affect understandingn interculturalsituationsis absolutelynecessaryWe give a
very brief survey of the most relevant research findings below.

Cultural dimensions

Developinga critical cultural awarenessor savoir sOengagerequiresacquiringthe ability to identify,
interpretand analyseexplicit andimplicit valuesin phenomendrom oneOswn andothercultures(Byram
1997:63).This objective can be achievedwith the help of cultural dimensions,i.e. classificationsof
fundamentalcultural differences,such as those identified by Hofstede (2001) and Trompenaars&
Hampden-Turne(2001). Suchtaxonomiescan function as a useful referencepoint, or asan explanatory
and interpretativescaffolding for studentsinvolved in intercultural interaction. However, to avoid
stereotyping,it is crucial to rememberthat theseclassificationsare intendedto reflect tendenciesn
societiesandthat, in reality, individuals may differ in substantialvaysfrom whatis Onormal@r Oaverage®
in their society.

Hofstede(2001)claimsthat culturesdiffer becausgeopleare equippedwith differentOmentaprogramsO
that containan elementof nationalculture and reflect dominantvalue systems He arguesthat one can
describe national cultures in terms of the following dimensions:

* power distance

* uncertainty avoidance

* individualism versus collectivism

* masculinity versus femininity

* long-term versus short-term orientation.

Power distanceis defined as Otheextentto which the less powerful membersof institutions and
organizationswithin a societyexpectandacceptthat poweris distributedunequally@Hofstede,2001:98).
The conceptis reflectedin the belief thatinequalitiesin societyshouldbe minimized (low powerdistance),
or desired and protected (high power distance).

Uncertainty avoidanceis Otheextentto which the membersof a culturefeel threatenedy uncertainor
unknownsituations@Hofstede 2001:161) High uncertaintyavoidanceémplies a needfor clarity, structure,
conservatismlaw and order,whereadow uncertaintyavoidancestandsfor readinesgo changeaswell as
tolerance of ambiguity, relativity and chaos.

Individualismandcollectivismindicate the degreeof cohesionamongsocietymembers.The former
pertainsto Oasocietyin which the ties betweenindividuals are loose: Everyoneis expectedo look after
him/herselfand her/hisimmediatefamily onlyO,whereasthe latter describesOasocietyin which people
from birth onwardsare integratedinto strong, cohesivein-groups,which throughoutpeopleO#fetime
continueto protectthemin exchangeor unquestionindoyaltyO(Hofstede,2001:225) Thusindividualism
is associatedvith OlG&onsciousnessemotionalindependencdrom institutions of the individual and
emphasison individual achievementwhile collectivism is relatedto Owe®@onsciousnessemotional
dependence on institutions of individuals and emphasis on belonging.

Masculinityandfemininity are sometimegeferredto as careersuccessand quality of life respectively
(Adler, 1991).In a masculinesociety Osociagenderroles are clearly distinctO as opposedo a feminine
societyin which Osociajenderroles overlapQHofstede,2001:297).In the first caseO[m]enare supposed
to be assertivetough,andfocuson materialsuccesswomenare supposedo be more modesttender,and
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concernedwith the quality of lifeO.In the secondcaseOBothmenandwomenare supposedo be modest,
tender, and concerned with the quality of lifeO.

The last dimension,long-termandshort-term orientation is often referredto as Confucianwork
dynamismto signal its connectionwith the teachingsof Confucius.According to Hofstede,long-term
orientationis Othefosteringof virtues orientedtowardsfuture rewards,in particular, perseverancend
thriftO, unlike its opposite,short-termorientation,i.e. Othefostering of virtues relatedto the pastand
present,in particular, respectfor tradition, preservationof Oface@nd fulfilling social obligationsO
(Hofstede, 2001:359).

Another classificationof cultural differencesis offered by Trompenaar&nd Hampden-Turne(2001).
They claim that culturesdiffer primarily in the way that they solve universalproblemsrelating to: (1)
humanrelationships(2) the passagef time, and (3) the environment.Bearingtheseissuesin mind, the
authors identify seven dimensions of culture, the first five of which concern human relationships:

e universalism versus particularism

* individualism versus communitarianism
* neutral versus emotional

* specific versus diffuse

e achievement versus ascription

e attitude to time

e attitude to the environment.

Thesetaxonomiesareimportantin thatthey allow usto talk aboutcultureswithout passingudgement
on whethercertainaspectsare Ogood®r not. As Beneke(2000a)mentions talking aboutOthesocial and
cultural meaningof certainphenomendike valuesor action-governingorientations®equiresa language
which enableghe descriptionand explanatiorof differencesn a non-judgementallashion.The dimensions
listed hereprovidethis kind of languagewhich makesthema fairly powerful tool for developingstudentsO
savoir sOengangetn the terms of Beneke,who distinguishesbetweentwo kinds of culture-related
knowledge strategiccompetencandencyclopaedi&knowledge suchdimensionshavethe potentialto help
studentswith acquiring strategiccompetenceThis type of competencéancludesthe ability to find and
explain action-governingprinciplesin oneO®wn and other cultures.The sametype of potentialis not
inherentin culture-relatedencyclopaediknowledge,which includesthe type of factual, realia-oriented
input which tends to prevail in foreign-language textbooks.

Culture in language course books

Sincethe 1960sthe importanceof culturein foreign-languageeaching(FLT) hasbecomewidely accepted.
Furthermorejn recentyears,a greatdeal of researcthasbeencarriedout on interculturalcommunication.
NonethelessactualFLT practicedoesnot seemto reflectthe resultsof all this researchThe intercultural

contentof languagecoursebooksis still, in fact, at a surprisinglyOconcretdével, andthe questionof how

to include culturein textbookmaterialfor the purposeof developinginterculturalcompetencéasstill not

been answered.

FL textbooksdo containinformation on varioustopics, suchas education the environment fashion,
food and drinks, ceremoniesinstitutions, pop culture and shopping,but the selectionof topicsis rather
arbitraryandseemgo be basedon whattextbookauthorsexpectyoungpeoplewill beinterestedn. Topics
like (1) body language,(2) cultural norms and values, (3) culture shock, (4) culture comparison,(5)
interculturalcontacts,and (6) stereotypesre almostcompletelymissingfrom FL textbooks,eventhough
students might be quite interested in these aspects, too.

In orderto evaluatethe degreeof realismof a languagecoursebook in portrayinga foreign culture,
Risager(1991) developeda four-dimensionalframework.One of thesefour dimensionsis the authorOs
point of view, indicating the attitudethe authorexpressesowardsthe country and the people(positive,
negative critical). The otherthreereferto the level of the culturalinformation,i.e. at the micro, the macro
or the internationallevel. The micro level refersto real peoplewith real feelings, attitudesand values,
representedn real situations.At the macro level she situatesthe broad socio-political problemsof
contemporarysociety,sometimesepresentedh their historicalcontext.At theinternationallevel situations
of conflict andco-operatioraredescribedjncluding stereotypesThe distribution of culturalinformationat
the micro, macroandinternationallevelsin different coursebooksvariesroughly from about40%to 70%
for the micro level; from 20% to 45% for the macro level; and from 5% to 15% for the international level.

Disappointingly,evenwhenlanguagecoursebooksgive informationon cultural aspectsthey provide
very little practicein dealingwith them. They focus on the cognitive aspectof interculturalcompetence,
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mainly offering readingtaskson cultural issueswith subsequentiscussionsThere are somerole-play
activitiesin sometextbooks but they are usually Oneutral®e. without any cultural context,with attention
being paid specifically to the properuse of grammarand vocabularyand to developingcommunicative
skills. Additional activities should be usedif we want to developnot only the cognitive, but also the
affective, behavioural and strategic aspects of the intercultural competence of our students.

The mostpopularactivities proposedor this purposenowadaysare simulationgameswhich are used
in many intercultural training coursesfor business.Through playing these gamesstudentslearn to
understandetterwhy otherpeoplebehavethe way they do, andconsequentlyearnnotto takeoffenceas
easilyasthey would previouslyhavedone.Thesesimulationgamesare closelyrelatedto activitiesbased
on OcriticaincidentsQUsually, studentsare given one or more critical incidentsin written form. Working
in small groupsthey analysea potentially problematicsituationand developa way of dealingwith it. An
example of such a critical incident is given by Beneke (2000b:290):

Representativesf Germanand Norwegianenergy companiesand governmentofficials had been

negotiatingthe conditionsfor the constructionof a new gaspipeline. The languageof negotiationwas

German.Thetalks hadreacheda critical phase Tensionswereincreasingnot the leastbecausef the

extensivepresscoverageand public attentionin Germany.For environmentakoncernshe pipeline

washighly controversiallt wasagreedhatthe two partieswereto hostthe negotiationsalternatingly.

This time, it was the Norwegian company that was playing the host.

Mr. Hansenthe headof the Norwegiandelegation extendechis welcometo the Germanguests For

the high-rankingGermandelegation,headedby Herr Geschke,t was their first businessvisit to

Norway. In view of the outstandingmportanceof the meetingand becausehe presswas presentall

the Germansnaturally, were wearing businesssuits. To their greatsurprise,all the Norwegians,

including the headof the delegationwere wearingtheir traditional Norwegiansweatersand jeans.

Someof themwereactuallywearingsneakersHerr Geschkefelt really annoyedat this. He thoughtit

was bad form, even a sign of disrespect to wear what he felt to be unsuitable clothes. [...]
Incorporatingcritical incidentsin FLT programmegprobablyworks bestwhen studentsbring their own
experienceso the classroomsuchasthe caseof a Russiargirl who hadbeento Spainfor thefirst time and
who reported on her experiences in her Spanish class:

Spanishpeopleare not very polite. They alwaysinterruptedme when| startedtalking. Maybe they

didnOtike it thatmy Spanishis still very slow. But if they donOtet me saywhat| want, | will never

learn to express my thoughts.
Studentsnay then concludethat Spanishpeopleare much quickerthan Russiansat taking turnsduring a
conversationTheywill, hopefully,learnto be more patientwith Spanishconversatiorpartnersandtry to
adapt to their way of conversing.

Learners@iariesandinterculturalportfolios seemto be a very goodtool for the assessmertf personal
development.The EuropeanLanguage Portfolio <http://culture2.coe.int/portfolio>also contains
intercultural aspects:

e The European language passport gives an opportunity to report on intercultural experiences.

e The language biography gives room for a discussion of intercultural issues.

* The checkilists invite students to describe their intercultural experiences.

A very practicalapproachis to provide studentswith a list of interculturalquestionsNot only do they

providea goodstartingpoint for discussionput they may especiallybe a very effectivetool for developing

intercultural competencehrough comparingother cultureswith oneOswn. An exampleis a list of 22

questiondfor Swedishstudents<http://www.fba.uu.se/portfolio/portfolio_en/pf7.htmwith questionssuch

as:

* How do peopleaddresssomeonehey donOknow? What sort of politenesgphrasesio peopleusewhen
talking to casual acquaintances or strangers?

*  Whatis the attitudeto private cars?Positive/ negative?Do carstendto be small/ large/ new/ old /
well-cared for / wrecks?

* Are thereissueswhich peoplefeel strongly aboutb e.g. hospitalsand health-carethe environment,
animal rights etc?

The fact that the above-mentionedctivities can be usedas effective pedagogicatools for developing

interculturalawarenesamongFL learnerded usto theideaof developingour own moduleon intercultural

communication that can be used for any FL students of 16 years of age or older.

PICTURE objectives
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The objectives of the PICTURE project are threefold:

(1) to developa coursemodulewith materialson aspectf interculturd communicationwhich canbe
usedin additionto the coursebook thatis normally used,at variouseducationalevels, for studentfrom
the ageof 16 onwards.The moduleis madeavailablein five languagegFrench,German English, Italian
and Spanish).

(2) to develop,andinclude as part of this module,a questionnairevhich can be usedby studentsin
personalinterviews with foreign-languagespeakerqusually tourists, but also visiting businesspeople,
peopleone meetson a campingsite, studentson exchangeschemesand traineeson work placementsn
offices, hotels,factoriesor restaurants)Theseintervieweeseednot necessarilybe native speakersthusa
Polish studentmay interview a Swedishpersonin English, aswell asinterviewing a native speakerof
Englishfrom, say,the UK. Thesequestionsandanswerswvould be part of the teachingmodule,with each
studentbeing requiredto write a reporton how the interviewswent. The reportwould then go into the
student's portfolio.

The personalinterviewswith targetlanguagespeakersre thus a centralpart of the teachingmodule.
Eachquestionnairasusedby studentswill probablyconsistof only about10 questionsalthoughwe have
madesuggestiondgor some100 questions.The completelist of possiblequestionscan be found here. .
Somequestionsconsistof a requestto indicate how the intervieweewould reactin a given intercultural
contactsituation, or what the respondent'xperienceor expectationsare in sucha contactsituation.
Othersconsistof questionssuchashow the respondentvould continuea particularstartto a conversation,
how they would respondto a complimentor say'no'to a request.Somequestionselicit opinionsabouta
comparisonof aspectsof the culturesof the countriesfrom which the respondentand the interviewer
originate.

Studentswould approachtheir Otargetsi® teamsof two or three, preferablymaking use of a tape
recorder.One studentwould carry out the interview, one would be responsiblefor recordingit and one
would be responsibleor observingthe body languageinteractionfrom a distance The studentshenmeet
to listen to the tape, extractthe data(muchmore accuratethan on the spotnotation,plus an excellentOreal
lifeQlistening comprehensiorexercise)and integratethe verbal information with the non-verbalcues
observed by the second / third party. If the student observer has a video camera, that could also be used.

(3) The (coded)answerdo the questionscanbe sentto a centrallocation (detailshere) andputinto a
databaseThe databasewill allow studentsand researchergo make an analysisof a variety of aspects
related to intercultural communication in present-day Europe.

Pedagogical concepts

Two pedagogicatonceptsareinvolved in PICTURE. The first one concernghe importanceof authentic
foreign-languageuse in actual intercultural contact situations. Only real-life interaction makes
Ocommunicativéénhguagedearningtruly communicativeln Byram's(1997)terms,we aim mainly at savoir
s'engager It is clearthatin orderto makeprogressin acquiringthe savoirs interculturally-competent
peoplewill not only havegaineda certaininsightinto the targetculture, but will alsohavedevelopeda
senseof their own cultural identity, have developedconceptsaboutthe constructionof culture,and will
have cometo understandhat thereis more than one way of 'being'in the world. This holds for both
languagdearnersandlanguageteachersHence,we believe,asoneof our projectpartnerswrote, "that the
foreignlanguageaeachershouldunderstandow cultural backgroundandattitudestowardsforeign cultures
may affect languagelearning. Awarenessof thesedifferencesis a prerequisitefor the developmentof
materialsand strategiecompletelytunedin to andtaking into accountthe needsof specificgroups."(De
Wachter and Decavele, 2004:157).

The secondpedagogicatonceptis the OLanguagExperienceRouteGgevelopeddy Horizon Collegein
the Netherlandspne of the project partnerswhich concernshe importanceof strengtheninghe relation
betweenOschoolénd OtheoutsideworldOthrough carrying out assignmentsutsideschooland preparing
themin schoolwith life-like assignmentwia video-tapedcontactsituationsas they occurin Othereal
worldO.

It will be possibleto usethe coursemoduleat variouslevels,from intermediateo advancedin termsof
the CommonEuropeanFrameworkof ReferenceB1, B2, C1), becausét containsa variety of situations,
tasksandassignmentsTypically, whenusedin school,teacheraill makea selectionfrom the material,of
both the videosandthe assignmentgmost can be doneautonomouslyxorrespondingo the level andthe
interestsof their students Of course,we will suggesian Ooptimumé&electionfor a variety of educational
situations and levels.
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The innovative aspectis the possibility of authenticforeign-languageise,in a large variety of actual
contactsituationswithin Europe.We expectthat it will be quite motivating for studentsto be able to
contribute to Oa better understanding between EuropeansO.

Stereotypes

A risk which is recognizedhowever,in this approachis that it might increasea OstereotypicalttitudeO
towardsforeign cultures.Peoplehavestereotypicaliews of peoplewith other(sub-)culturalbackgrounds.
Thesestereotypesire sometimessurprisinglyuniversal,and,it mustbe said,very resistanto changegven
in the faceof contradictoryevidence Thus Germansareregardedashard-working,punctual,arrogantand
not blessedwith a senseof humour, by a large numberof peoplefrom many nationalities.Similarly,
Americansare regardedby many nationalitiesas career-consciougard-working,friendly but superficial
etc.

It is customaryamongintellectualsto frown upon stereotypesnd to statethat they are very often
wrong, which is true to a certain extent. However, it has been pointed out that stereotypesare not
necessarily misleading (Beneke, 2000b:122):

Insofar asthey suggesthat onceyou have seenand understoodne specimenof a certaincategory

(e.g.Frenchmeror Germans)you havea goodchanceto understandll otherspecimeng"the" French

or "the" Germansetc.), they mislead people|[...]. [However], althoughthey may be glaringly

misleadinganddeceptive stereotypesnswera very importantcommunicativeneed;i.e. the reduction

of complexity and the increase of predictability.

In this sensestereotypesavea usefulfunction: they may provide somehelp in dealingwith peoplefrom

other countrieswho one hasnot met before.As hasbeensaid (Koster 1999:60)it may be quite usefulto

know that 'the Germansare moreformal during businessneetingshan'the Dutch', or thatthey attachmore

importanceto shoesbeing polished.Similarly, it may help peopleto deal with the rathercharacteristic
bluntnesswhich someDutch peopletendto exhibit during meetings(which they themselvegegardas

'being direct' or even as 'being honest'),or the different importancethey attachto 'being on time' as

comparedto, for instance,'the Portuguese'At the sametime it should, of course,be clear that some
Dutchmen,or evenquite a few, find polishedshoesor courteoushehaviourquite important,andthat some
Portuguesdend to show up at meetingsat the exacttime agreedupon, only to find that the Dutch

participant is late.

Also, it shouldbe pointed out that Oknowing@® not the sameas Ounderstanding® OappreciatingO.
Knowing that Russiandhavean entirely differentway of planningtheir daysthan Dutchmenoften doesnot
diminish the irritation felt by the Dutch in dealingwith what they regardas the chaoticway in which
Russianglan things. And the fact that many Polish peopleknow that Owesternerséiho havetakenover
their companiesand banks,meanwell and almostcertainly have a greaterexpertisein dealingwith a
market-driveneconomydoesnot meanthat Polesagreewith the philosophythatlies behindthe westerners
approach in regarding quarter-year financial results as much more important than human relations.

Onelast example:sharinginformation. In manywesternsocieties,ncluding the Netherlandsthe UK
andthe USA, informationis thereto be shared Onesharednformationwith one'scolleaguesOneprepares
a Odossienhen somebodyelsein the companytakesover, so that the successois well-informed, and
knowsthe stateof play. The internetis one of the prime examplesof the urgeto shareinformation,to put
information at other people'sdisposal.This Onormal€haringof information, however,is not nearly as
normalin formerly communistcountriessuchasHungaryandBulgaria, not to mentionRussia.ln many of
thesecountries,informationis power. Thosewho havecertaininformation(suchas,in economicallyleaner
times,whereto buy commoditiespr who to turnto in orderto getsomethingdone)obviouslyhavea larger
chance of OsurvivalO than those who do not have this information.

A Owesternenday Oknowéhis; s/he may know that information is often not passedon (to other
department®r to colleagues)S/hemay alsoknow thatin someculturespeopledon'tlike saying"no" to
anybody,and would rather give incorrectinformation than say that they don't have the information
required.Yet, thereappeardo be a large differencebetweenknowing andaccepting(or appreciatingthat
the information one gets in Central European (ex-communist) countries is very often unreliable.

In conclusion

The greatchallengefor PICTURE and for the moduleit developsis not to contributeto or strengthen
stereotypicalthinking. We believe that personalcontactbetweenstudentsand foreignerscan help in

preventingthis, especiallyif both partieshaveto think hard aboutnot only the differencesbut alsothe
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similarities betweentheir cultures.Most importantly of all, we believethat a greatpart of sucha module
will haveto be devotedto an analysisof oneOswn culture,which is a sine qua non for understanding
people from different cultures.
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