PICTURE

Attitudes toward the Environment
Class module 

Teacher Notes









50 minutes

Dear Teacher,
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Before you start working through this module in class we ask you to take note of the general Background Information included in the PICTURE project as well as in the Introduction Module. If it is your intention (as we sincerely hope) to run the whole project, it is strongly recommended to complete the Introduction Module first in order to prepare your students properly for their various consecutive tasks.

All the statements, questions, tables, role plays or reported incidents in this module are aimed at stimulating group discussion and self reflection. Naturally, you as the teacher, are free to determine a suitable approach towards the various assignments, such as plenary discussion or working in subgroups, reporting orally or in writing, discussion or debate between pro and con teams, or how to read the critical incidents etc. And of course, you may accommodate material in accordance with your specific situation and include your own experiences or those of your students in order to help attain the envisaged aims.

In preparation for this class module, material should be made accessible to your students, either on computer or otherwise. The choice between screen, complete printouts of the various parts, excerpt handouts or beamer projection is up to you, though dependent, of course, on the available facilities. To save reading time (and paper) students can be assigned to read Comparing Opinions and the Intercultural Incidents from a handout or on their screens before the class session. You could also consider using parts, if not already specified as such, as take-home assignments, thus creating more time for explanation and class discussion.

This module, Attitudes Toward the Environment, deals with a number of aspects of our surroundings and takes the notion of environment as a gradual scale of concentric spheres with ourselves in the middle of them, as is pointed out in Setting the Scene. The wider the circle, the more abstract our relation to it seems to be. A corresponding graphical presentation can be found on the same page (1) below. Our cultural programming begins in the environment which we grow up in as a child. This is the starting point of our sense of identity and feeling of security, necessary for successful open-minded encounters with other cultures. 

Within the concept of environment one can distinguish the “natural environment”, comprising all living and non-living things that occur naturally on earth, and by contrast, “the built environment” which is purely the result of human activity or intervention. An immaterial aspect is the social environment, being the culture that an individual lives in, and the people with whom they interact. A society can be characterised by individualism or rather by the opposing collectivism. An example of this could be seen in our spatial relations; many cultures use the relative egocentric system when giving directions, using ‘left’ and ‘right’, whereas in the Anglo-Saxon world it is common to take a ‘northbound’ train or go west on motorway N. This is an absolute description, also called “allocentric”. All these dichotomies are not clear-cut distinctions in the way in which we relate to our surrounding world, but they may help to give structure to the class discussions. The present module focuses mainly on our physical and human-modified environment, including both cultural and natural resources and the way in which we relate to the area we live in, try to control it or accept and/or be subjugated by it.

Attitudes toward the Environment

Setting the Scene 

This section introduces the subject and is meant to invite students to help define the concept of environment and, with the help of the teacher’s information and the given questions, place it in different contexts.  

After this first part, assuming that you spend about ten minutes on it, the average available time is about 8 minutes per item. This may serve as a guide line for your further choices. 

Comparing Opinions 

The manager’s argument also reveals the underlying problem of ‘interdependent preferences’ in so far as the willingness to take environment-saving measures depends on the behaviour of others in the same field of competition. In other words: “if they comply we will follow”. This phenomenon can easily be transferred to topics such as bio-industry, global warming or the problems of street litter and noise nuisance further on in the module.


It will of course benefit the discussion if you put the opposing views of the manager and the recycler on a classroom board, leaving space for counter arguments and additions. A good illustration is that some countries have ‘bottle banks’ for the separate disposal of white, green and brown glass next to central municipal collection of refuse, with separate points for wood products, metal, stone, gypsum, textile, garbage etc. How is your local situation and how desirable would further subdivision in elementary waste processing be?

Questionnaire 

The questions are derived from the questionnaire from the Interview module and serve here to activate and enhance the students’ awareness concerning environmental matters. Maybe you can ask or assign some students to generate (a) statistical diagram(s) on the basis of anonymous, filled-in forms from the group. It would be interesting to raise the question of the possible discrepancy between the students’ behaviour and their given answers, as well as the related degree of ‘political correctness’ in their (desired) response. One of the PICTURE videos, showing littering in public and the response of a passer-by, may serve as an illustration to this module and Question 9 in particular.

Intercultural Incidents 

This task puts the environment topic into a clearly intercultural perspective and also asks the students to draw on their personal experience with (visiting) foreigners. It would be helpful to distribute at least one copy of page 4 and 5 per sub group. The answers to the questions can be reported on by individual students on behalf of their sub groups and briefly compared with the views from other groups. 

Differences in Europe 

In this exercise the notion of prejudice comes up for discussion. See also stereotypes in the Background Information as well as in the Introduction Module. The first task is an individual one and the response, after personal comparison with the table on page 5, is therefore suitable for evaluation within the group and can lead to the questions on page 5. As with the previous task, the answers to these questions can be reported on by individual students on behalf of their sub groups, and then compared with the views from the other groups. 

Bridging Strategies 

It is impossible to compose a complete list of strategies covering all unexpected situations in cross-cultural encounters. However, the basic approach should imply the readiness to discover differences as well as the ability to interpret them and relate them to one’s own culture. Critical evaluations of real experiences must then result in effective behaviour.

