PICTURE

Education at school

Teacher Notes
50 min.

Dear teacher,

Before you start working through this module in class we urge you to take note of the general Background Information included in the PICTURE project as well as in the Introduction Module. If it is your intention – which we sincerely hope – to run the whole project it is strongly recommended to do the Introduction Module first in order to prepare your students properly for their various consecutive tasks.

All the statements, questions, tables, role plays or reported incidents in this module are aimed to stimulate group discussion and self reflection. Naturally you, as the teacher, are free to determine a didactic approach suitable for the various assignments, such as plenary discussion or working in subgroups, reporting orally or in writing, discussion or debate between pro and con teams, or how to read the critical incidents etc. And of course you may accommodate material to your local situation and include own experiences or those of your students to help you attain the envisaged aims.

In preparation to the discussion of this class module material should be made accessible to your students, either on computer or otherwise. The choice between screen, complete printouts of the various parts, excerpt handouts or e.g. beamer projection is up to the teacher though dependent, of course, on the available facilities. To save reading time in class (and possibly paper) students can be assigned to read parts of the module from a handout or on their screens before the class session. You can also consider using parts, if not already specified as such, as take-home assignments, thus creating more time for explanation and class discussion. In any case there is more material than can be dealt within one 50-minute class period, but this enables you to be eclectic.

Depending on the situation in your country and the correlated relevance of the presented items, more or less time and instruction per item are needed for students to get the picture of the various aspects of this module. Therefore it is the teacher’s choice to decide which parts are to be tackled, combined, which to be designated as homework task and which to be possibly left out altogether.

This module Education at school addresses the issue of education as the institutional aspect of the whole upbringing of young people. There are hardly any societies left in this world in which children learn all they need to know and practise mainly from their parents. On the contrary, life has become too complex for that. Consequently, not only more and more expert teachers and trainers are needed, but also a longer period of study has become essential for young people to acquire the knowledge and skills that are indispensable for a proper start in their independent lives. 

The family is still the place where the beginning of societal behaviour is learned and, above all, most of the mental programming of the values and ensuing norms is carried out (see also the Marriage module). But later, at school, other institutions, in the informal environment of the media and ‘the street,’ and in professional settings the emphasis in the learning process shifts from values to behaviour. 

School is one of the basic societal institutions, and education and professional qualification are main determinants of one’s occupation, social class and status. The other way round, social class is strongly associated with educational opportunities. Of course this varies among the European countries as do the efforts to offer people from all walks of life equal opportunities for their children.

This module deals with teacher/pupil relations, (self) discipline, attitude towards study and the perceived importance of school, whether or not put in an intercultural context. Annual arguments, as in some countries, over exam standards, curriculum, didactic methods or the social position of teachers are not included, but may be touched in your class discussions. 

With globalisation of the economy and widespread population migrations the need for intercultural communication enhancement becomes critical for success in our world. In this respect the primary job of the teacher is to help foster communication understanding and sensitivity.

Education at school

Setting the scene/ Differences in Europe

See the introduction above. Note that special attention is given to the dimension of power distance in the relationship between teachers and pupils/students.

How to behave

Question 1. An average response of the group or even consensus will easily be established. The last two statements are opposite, so the reactions will probably correspond.

Question 2. The pictures illustrate previous descriptions of ‘raising hands’ and ‘school uniforms’.

Question 3. If not from personal experience students may have some impression from hearsay information, books or films.

Activities

1. To save time you could assign one situation per discussion group and have the groups report their common opinions to the class. The results are likely to reflect either their own school experience or rather solutions as they are commonly desired.

2. This task makes a good take-home assignment. A variation could be to write new rules that apply to the class now that they host people from a different culture. These foreigner-centred rules should take into consideration the problems guest students face, such as 

a. insufficient linguistic and cultural skills, prejudice, discrimination and loneliness’,

b. pressure in their role of ‘foreign ambassador’,

c. identity conflict related to late adolescence and early adulthood,

d. academic challenges and stressors associated with transition to a new school or university. C and d are common to all students.

Language

1. If possible this association exercise will be done in the target language (=Xx words). How students from other cultures deal with it is rather speculative. See also How to behave, questions 3.

2. The perceived need to use these expressions often depends on the non-verbal reactions of the interlocutor. These require open eyes and an open mind of the speaker.

Activities
1. The students do the exercise preferably in the target language of their study. Cards or sheets of notepaper have to be prepared and handed out. This exercise is open to variation in e.g. the number of situations to be responded to (the same holds for 2) or the choice to have the cards filled out at home. 

2. The idea is to use less forceful and confrontational language by using mitigating devices, such as tentativeness, tag questions (strange ‘isn’t it?’) , hedges (it’s ‘sort of’ strange) or distancing techniques. Especially in intercultural encounters one should be careful in expressing judgements, for they can easily be based on prejudices. 

Bridging strategies: how to deal with differences

Depending on the way you treated the first Activities 2 there may be some overlap here or at least a degree of continuation as to the approach of  intercultural school related situations. 

Role play

Situation 1 can also be placed in an intercultural context. Situation 2 deals with the desirability of assimilation on the part of the sojourner. 

Questionnaire

Again, the students do this exercise preferably in the target language of their study and with native speakers. See the module How to interview for further instructions.










PAGE  
1

