PICTURE

Bringing up Children

Class module
Teacher Notes
50 minutes

Dear Teacher,

Before you start working through this module in class, we seriously advise you to take note of the general Background Information included in the PICTURE project, as well as in the Introduction Module. If it is your intention (as we sincerely hope) to run the whole project, it is strongly recommended to complete the Introduction Module first. In this way, you can properly prepare your students for their various consecutive tasks. 

All the statements, questions, tables, role plays or reported incidents in this module are aimed at stimulating group discussion and self reflection. Naturally you, as the teacher, are free to determine a suitable approach to the various assignments, such as plenary discussion or working in subgroups, reporting orally or in writing, discussion or debate between pro and con teams, or how to read the critical incidents etc. And of course you may accommodate material to your specific local situation or add your own experiences or those of your students in order to help you attain the envisaged aims.

In preparation for the discussion of this class module, material should be made accessible to your students, either on computer or otherwise. The choice between screen, complete printouts of the various parts, excerpt handouts or beamer projection is up to you, though dependent, of course, on the available facilities. To save reading time in class (and possibly paper), students can be assigned to read parts of the module from a handout or on their screens before the class session. You can also consider using parts, if not already specified as such, as take-home assignments, thus creating more time for explanation and class discussion. In any case there is more material than can be dealt with in one 50-minute class period, but this does enable you to be flexible.

Depending on the situation in your country and the correlated relevance of the presented items, more or less time and instruction per item are needed in order for students to gain a picture of the various aspects of this module. Therefore it is your choice to decide which parts are to be tackled, combined, designated as homework task, and which can be left out altogether.

This module, Bringing up Children, as well as the modules Marriage and Education at School are not only closely related but also complement each other. As previously stated, in most cases the family is the place where the basis of societal behaviour is imparted and, above all, where most of the mental programming of the values and ensuing norms is carried out. So the family is the crucial starting point of the psychological building process in life and, extending the metaphor, the family lays the foundation for one’s later social position. 

Raising a child is one of the hardest, most responsible and (predominantly) satisfying tasks a human being can face. However, much as we need qualifications for so many activities (studies, jobs, driving a car, setting up a business), bringing up a child is a task everybody is allowed to perform without having received the least formal training. Knowledge about it comes mainly from surroundings and one’s own upbringing and involves a high degree of repetition of patterns being passed on to children by their parental role models. 

In today’s increasingly multicultural European societies, however, ideologies of the past demand critical observation and should not be taken for granted as was previously the case. This makes it sometimes hard for parents to (re)determine their values and position in the public debate on different value orientations. It is certain, furthermore, that the context of child raising is gradually becoming more European, if not global. The 21st century will confront ever-shifting social, cultural and technological challenges. Additionally, people of different cultural backgrounds are more interdependent than ever. Therefore it is the parents’ duty to continually keep up with these developments.

It is also their task to reflect on their own responsibilities and how these relate to the responsibilities devolved to day-care institutes, schools and clubs. In this process they may be guided by the awareness that much can be assigned to others, except parental love which is an indispensable factor in the well-balanced upbringing of children.



Setting the scene

The three examples represent customs and levels of tolerance and discipline, which need not be discussed at length, though your students’ possible wish to compare these with the situation at home is only natural. It may be revealing to relate, especially Examples 2 and 3, to differences in power distance among countries. The higher the value of power distance inculcated by parents and teachers, the more respect, formal deference and dependence on seniors is shown among children. And this lasts even through adulthood. The opposite pole is associated with parents who encourage their children to contradict seniors, experiment actively, become independent and treat seniors more as equals.

This opening part introduces the following section which brings in a number of variations on the universal and traditional nuclear-family theme.

Warming Up

In Exercise 2 you can briefly mention terms like loyalty and harmony in the perspective of individualism (the nuclear family) and collectivism (the extended family). For example, in collectivist societies sons are more likely to share the occupation of their fathers. In individualist societies speaking one’s mind, even if it hurts, is deemed a virtue and coping with conflict is regarded as a normal part of living together.

Key to story on p.2 ("The following story was told by a Swedish man..."): The boy lives with his mother and stepfather, but he sees his biological father very often, because he lives in the same town and is very involved in his son's upbringing. 

Stepfamily

Key to story on p. 2: ("My English friend told me a story about a girl she had once met...."): "I live one week with my mum and the next with my dad. So I gave you both phone numbers."

Joint custody family

Intercultural Incidents

These are examples of customs, which sometimes become incidents in a confrontation with differing cultures. Students can give their views. 

Think about things that are normal in your culture

Students are invited to some retrospection of their own childhood, which becomes all the more interesting if they add any changes they wish to make in their future role as a parent.

How do adults view children in your culture?
The response to some statements may seem quite obvious, but depending on your organisation (small groups, plenary), discussions will be characterised by gradation, rather than black-and-white opposition. Intercultural differences may indeed come out if different cultures are represented in your group, but even in a more homogeneous group intracultural variations may be noticeable.

Role play

Please, take into consideration that preparation and practice of role plays is time consuming. Within a time frame of 50 minutes, role plays may exclude the study of some of the other topics of this module. 

This exercise invites the students to talk about their culture in contrast to other cultures. Caution your students to observe the risk of stereotyping! If it is in any way possible (skype, chat) for your students to find out how people in other cultures really behave in a presented situation, this will make the exercise even more interesting. Working this out seems an obvious homework task.

If you have a mixed-culture student population, consider the following variation. A brief scene or part of it is acted out in a true-to-life fashion, without the setting being mentioned. The other students have to then determine this situation or context. You can help the students by handing out situation cards: for instance: supermarket – doctor’s office – restaurant – church – playground – school – Christmas– in bed at bedtime – street – car – bicycle - ..and so on.  

Differences in Europe: Relations
This item is an important topic in debates in many countries and a subject for further study in the human sciences.

Language

Diminutives are nearly always terms of endearment. Many languages need qualifiers or special words for the same effect. 

Questionnaire
See the module How to Interview. Naturally this is a take-home assignment, or at least something to be done outside of class.

General note: You can help the students by giving them certain ‘softeners’; for instance the use of would (it suggests that there is still an option), “I hope” (the speaker clearly cares about the listener), “I don’t know” (the speaker is uncertain or afraid), “wow, phew” … (it makes the utterance less serious) - …). See also Teacher Notes to Education (Activities 2) on mitigating devices such as “sort of nowish” (heard in Black Adder with Rowan Atkins, but used sarcastically, meaning immediately!). 










